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EXECUTIVE SUMMARY 
 
In 2016-17 Academia Cesar Chavez (ACC) enjoyed a year free of major construction projects, 

the arrival of a new principal to lead the academic instruction and the full implementation of a 

health coach to lead the nutrition and wellness program at ACC.  In this annual report you will 

read about the accomplishments we achieved as an organization in collaboration with our com-

munity partners and corporate funders.  ACC’s staff works hard with a desire to maintain a pro-

ductive work environment that promotes a spirit of la familia and embraces literacy as a core 

strategy to improve academic achievement for all scholars.   

ACC is committed to improving the academic achievement of all scholars.  To meet this objec-

tive, all programs at ACC continue to be reviewed to ensure that each program meets the qual-

ity indicators of effective programs, which are 1) a clear plan; 2) instructional consistency; 3) 

ongoing professional development; and 4) evaluation.  In 2016-17, we reviewed various pro-

grams of our school by analyzing the data.  As a result, ACC created a three year plan called Vi-

sion 2020.  Vision 2020 is a blue print that highlights six areas of focus and seven goals that pro-

mote academic achievement.  The six areas are Early Childhood Education, Academic program 

(PreK-2), Academic Program (3-8), Dual Language program (PreK-1 and 2-8), Workforce Devel-

opment and Parent Families and Community Partnership. 

In 2016-17, ACC continued to offer a Dual Language program (90/10) to all scholars in grades 

Pre-K through first grade. Scholars in grades 2-6 will receive rigorous Spanish Language Enrich-

ment class daily for 30 minutes.  This structure is based on the research and belief that “scho-

lars who already know how to read and write in one language can learn to read and write Eng-

lish and easier than scholars with no prior literacy training.”  Their skills from Spanish will trans-

fer when learning English.   

Academia Cesar Chavez’s academic performance did not improve from the previous year both 

in mathematics and in reading.  In reading, we lost 4%.  29.6% of our scholars were proficient 

compared to 25.3% proficient this year.  In mathematics, we lost 14%.  24.2% of our scholars 

were proficient compared to 10.9% in 2017.  Two factors contributed to the academic decline.  

Fewer classroom observations and coaching was provided last year compared to the previous 

year and more emphasis was placed on literacy than on mathematics.  ACC remains committed 

to addressing these two weak instructional areas to improve academic achievement in 2017-18. 

In 2016-17, ACC raised $277,044.57 in grant funding from various foundations to provide a 

quality education for our scholars.  The Cargill foundation has been a supporter of ACC’s Early 

Childhood Nutrition program to teach scholars to make healthy food choices and teach parent 

procurement of nutritious meals.  The grants have enabled ACC to continue to grow its partner-

ships with other community-based organizations.  The McKnight Foundation and the Minnesota 

Department of Education awarded ACC funds to expand the Pre-K program from 20 scholars to 

40 scholars. ACC received 100% participation from all its board of directors to financially sup-

port academic programs. 
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ACC has an active Board of Directors who collaboratively provide oversight and governance to 

the school. The skills and experience that the individual members bring to the Board range from 

financial and organizational management, community development and leadership, academic, 

cultural and bilingual expertise, and marketing and public relations.  The support of the board 

continues to guide ACC in a good financial position and provide quality educational programs. 

INTRODUCTION 
 
The 2016-17 school year marks the 16th year of operation for Academia César Chávez (ACC). ACC is a 
public pre-kindergarten through grade six charter school located in Saint Paul, Minnesota. The school 
was founded in 2000 in response to requests from parents, community members, and community or-
ganizations for a school that was responsive to the needs of children who had been historically under-
served in local public schools. ACC’s strategic mission is to provide a quality education that prepares crit-
ically thinking, socially competent, values driven, and culturally aware learners by utilizing Latino cultural 
values in an environment of “familia” and community.  
 
ACC is a community-based dual language charter school that places a strong focus on reading and liter-
acy and establishes high expectations for all scholars’ academic and social growth. It is tailored to the 
individual needs of children, readily accessible to families, culturally relevant, and equipped with the 
curricular and instructional tools necessary to ensure that scholars perform at higher levels. Academia 
César Chávez states as its vision “to create an educational center that strengthens community by offer-
ing pre-school through adult education combining academic excellence and a holistic approach to family 
well-being.”  
 
The school serves a significant English Language Learner population and underrepresented Latino schol-
ars and uses highly effective instructional strategies. ACC appeals to families of all ethnic backgrounds 
who desire a high quality education for their children in an environment that is both bilingual and multi-
cultural. The Annual Report serves to communicate to the public--including the commissioner, author-
izer, school employees, and parents and legal guardians of scholars enrolled in the charter school—the 
progress made during 2016-2017.  We are proud to share the results of scholars’ achievement, parent 
engagement and professional development efforts that contributed to the successes we are celebrating. 
The Annual Report is also posted on the Academia César Chávez website. 
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ACADEMIC ELEMENTS 

 
MEETING THE MISSION AND THE VISION OF ACC 
  
Academia Cesar Chavez is dedicated to providing quality dual-language education that prepares 
critical thinking, socially competent, values driven, and culturally aware bilingual and bi-literate 
learners by advocating Latino cultural values in an environment of “familia” and community. 
Academia Cesar Chavez’ Board of Directors vision is to build ACC into an education center that 
strengthens community by offering pre-school through adult education combining academic 
excellence and a holistic approach to family well-being. 
 
The academic program at ACC is built around preparing scholars to be bilingual and bi-literate. 

We dedicate a significant amount of time and resources to strengthen the literacy skills of all 

scholars in both English and Spanish. We also believe that scholars must be prepared for sec-

ondary and post-secondary education. Our math, science, and social studies programs also pre-

pare scholars for more intense study and critical thinking as they move into higher grades. Fi-

nally, our commitment to values-driven education and social-emotional learning is shown by 

our dedication to the cultural studies and experiences we offer and the social-emotional learn-

ing that is a part of the daily schedule. 

MEETING THE PRIMARY PURPOSE OF EDUCATION EXCELLENCE 

According to the charter contract, the only purpose for the existence of the school that is listed 
is “to improve pupil learning and student achievement.” Our aim at Academia Cesar Chavez is 
to fulfill this aim by any means necessary. We have a detailed academic plan; we have a solid 
leadership team; and we maintain a positive learning environment. All of these components are 
present to accomplish our purpose. We realize that our performance has not been acceptable. 
We believe we are making the correct decisions in order to make the necessary gains that we 
all want to see. Herein, our plans will be explained in detail. 
 
ACC will continue to focus on improving literacy practices and strengthen our English Language 
plan of service by refining our instructional approaches to better meet the needs of all scholars.  
Equally important, we must educate and support our families by equipping them to learn how 
to support their children with school work.  It is then that our scholars will independently learn 
to own their education and learn in the absence of the adults. 
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ACADEMIC ACCOUNTABILITY DATA 

NWEA MAP 
Scholars in Grades 1-6 took the NWEA MAP (Measures of Academic Progress) math and reading 
tests during the winter and spring of 2017. The results are shown below. 
 
READING GROWTH  

 
READING DISCUSSION 

During the spring 2017 administration of the NWEA MAP, 319 scholars took the test for read-
ing. Based on their previous score on the test from spring of 2016, the MAP projects a growth 
goal so that each scholar is making at least one year’s growth. Seventy-one percent (71%) of 
ACC scholars made the individual growth goal. Fifth grade had the highest rate of scholars 
meeting their growth goal with eighty-four percent (84%). 
The MAP also measures whether scholars are on grade level. This is called target growth. This 
year, twenty-four percent (24%) of scholars at Academia Cesar Chavez met their target growth 
goal. This is up slightly – by one percent (1%) – from 2016. Sixth grade had the highest number 
of scholars on grade level, at forty-five percent (45%). 



 

7 

 
MATH DISCUSSION 
During the spring 2017 administration of the NWEA MAP, 321 scholars took the test for math. Based on 
their previous score on the test from spring of 2016, the MAP projects a growth goal so that each 
scholar is making at least one year’s growth. Sixty-nine percent (69%) of ACC scholars made the individ-
ual growth goal. Fifth grade had the highest rate of scholars meeting their growth goal with eighty-four 
percent (79%). 
The MAP also measures whether scholars are on grade level. This is called target growth. This year, 
twelve percent (12%) of scholars at Academia Cesar Chavez met their target growth goal. This is signifi-
cantly below 2016 when the percent of scholars reaching their target goal was twenty-four percent 
(24%). Sixth grade had the highest number of scholars on grade level, at seventeen percent (17%). 
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MINNESOTA COMPREHENSIVE ASSESSMENTS 

Scholars in grades 3-6 took the Minnesota Comprehensive Assessments during the testing win-
dow from March to May of 2017. The results are shown below. 

 
READING DISCUSSION 

Overall, the number of scholars who were proficient on the MCA in reading was 55, or 25%. In 
third grade, 14% of scholars were proficient; in fourth grade, 21% of scholars were proficient; in 
fifth grade, 28% of scholars were proficient; and in sixth grade, 38% of scholars were proficient. 
As a school, ACC’s reading MCA proficiency is down by five percent (5%) from 2016. We did not 
achieve our desired outcome of increasing our proficiency rate by six percent (6%). 
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MATH DISCUSSION 

Overall, the number of scholars who were proficient on the MCA in math was 20, or 9%. In third 
grade, 7% of scholars were proficient; in fourth grade, 19% of scholars were proficient; in fifth 
grade, 4% of scholars were proficient; and in sixth grade, 6% of scholars were proficient. As a 
school, ACC’s reading MCA proficiency is down by fifteen percent (15%) from 2016. We did not 
achieve our desired outcome of increasing our proficiency rate by seven percent (7%). 

 
FOUNTAS & PINNELL BENCHMARK ASSESSMENTS 

In the fall, winter, and spring of each school year, scholars in grades K-6 are assessed on their 
reading levels using the Fountas & Pinnell Benchmark Assessment System (BAS). The results are 
shown below. 
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F&P READING PROFICIENCY DISCUSSION 

Based on the reading level norms used in the Fountas & Pinnell BAS, thirty-two percent (32%) 
of scholars at ACC are reading at grade level as of spring 2017. In comparison, only nineteen 
percent (19%) of scholars last year at this time performed at or above grade level in reading. 
Moreover, the number of scholars who were more than one year behind dropped from forty 
percent (40%) last year to thirty-four percent (34%) this year. Kindergarten scholars led the 
school in reading proficiency rates at fifty-three percent (53%).   
 

F&P READING GROWTH DISCUSSION 

Our goal for each scholar at ACC is to grow at least one year (1.00) in reading levels during each 
school year. As a school, ACC gained, on average, 0.93 years of growth. The two highest grade 
levels in terms of reading growth were third grade – with an average 1.19 years of growth per 
scholar; and first grade – with an average of 1.16 years of growth per scholar.  
If we examine each individual scholar and measure whether or not they met their growth goal, 
we find that fifty-three percent (53%) of ACC scholars met their growth goal for the year. In 
third grade, seventy percent (70%) of scholars met their individual growth goal. In first grade, 
sixty-two percent (62%) of scholars met their individual growth goal. 
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DUAL LANGUAGE INSTRUCTION PROGRESSION MODEL 2016-18 

Grade Instruction  

Pre-K (90/10) • 100 minutes of instruction (English) 

• 80 minutes of instruction (Spanish) 

• Free Choice time (Spanish) 

Kindergarten (90/10) • Spanish 90% 

• English 10% 

1st grade (90/10) • Spanish 90% 

• English 10% 

2nd  through 6th grade Spanish Language Enrichment 

• Beginners group 

• Advanced group 

• 30 minutes daily Spanish instruction 

• 100 minutes/week PE (Spanish) 

 

Rationale for the proposed model: 
1) Improve academic performance of all scholars 
2) Prioritize English Language Art proficiency and literacy 
3) Meet academic and non-academic goals set by 

 State 

 Authorizer 

 School (Reading to 35%, Mathematics 27.5%) 
4) Retain High quality teachers to grow our scholars’ performance 
5) Establish a solid academic foundation that supports Spanish language development and cul-

ture 

Three important key priorities 
1) Expansion of Pre-K program to solidify the base for academic performance launch (1 

classroom to 2 classrooms) 
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a. Seek funds to expand and sustain the program 
b. Solidify strategy for Kindergarten scholars to transition into 1st grade 

2) Continue to implement Dual Language program in Pre-K, Kindergarten and 1st grade 
with fidelity for two years while developing scope and sequence for 2nd grade.   

a. Establish and sustain solid foundation  
b. Concurrently plan and develop 2nd grade curriculum 
c. Eliminate third cohort in kindergarten and 1st grade 

3) Begin planning of Middle School 
Conditions to be met for this to happen 

 Board commitment to support bi-lingual teachers compensation 

 Recruitment and retention plan for bi-lingual teachers 

 Completion of development of scope and sequence from Pre-K to 2nd grade 

 Purchase of curriculum and resources to support progression model 

 Sustained academic performance as measured by identified assessment (F &P, STAMS, 
etc…) 

AFTER-SCHOOL PROGRAMS 

ACC offers several after school programs to support both academics and extra-curricular 
activities for our scholars.  We believe that achieving a good balance of academics and extra-
curricular activities prepares scholars for success in school.  Table I. on page 16 has a detailed 
list of programs and the dates they are offered. 
 

FREEDOM SCHOOL 

The Children’s Defense Fund Afterschool Freedom Schools is a nationally-recognized after-
school reading enrichment program which runs 4 days a week which focuses on promoting lit-
eracy enrichment through understanding of themselves, community and family with a series of 
books that are provided by Children’s Defense Fund.  Academia Cesar Chavez’s CDF Freedom 
Schools will integrate the Latino culture into these essential components.  Through these books 
scholars will read and engage in hands-on activities and conversations based on what they read.   
Scholars will also be offered homework help for part of the program.  Each class in grades 3-6 
will have 10 scholars who will be picked by lottery and led by a nationally trained Servant 
Leader Intern. 
 

ACADEMIA DEL PUEBLO 

ACC also offers the NCLR’s Academia del Pueblo Afterschool Program 2 days a week, utilizing 
the culture/language arts curriculum and math curriculum entitled “Academia Del Pueblo (ADP) 
“. ADP is an academic enrichment program designed to improve the educational achievement 
of elementary school age children and reduce the rate of grade retention.  ADP is delivered in 
both Spanish and English, and two classes are led by one licensed teacher. The classes have 20 
scholars in grades 1-2.  Volunteers from our University partnerships assist the licensed teacher; 
these volunteers and teachers will allot 15-20 minutes minimum a day to homework assistance. 
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Quantitative Impact Questions 2014 2015 2016 

How many scholars were served in this program? 14-ADP 
37-F.S. 

13-ADP 
32-F.S. 

16-ADP 
31-F.S. 

How many scholars dropped out of this program? 0-ADP 
3-F.S. 

4-ADP 
8-F.S. 

3-ADP 
3-F.S. 

 

HOMEWORK CLUB 

Homework Club is mandatory for scholars in grades 4-6 who have not completed their school-
work during the day or who have not completed their homework from the previous day. Home-
work Club will run Monday, Tuesday, and Wednesday after school from 3:00-4:00 pm. 
 

READING CLUB 

Reading Club is for scholars in grades 4-6 who are one year behind their peers in reading. Dur-
ing Reading Pick-Me-Up, teachers worked with scholars in small guided reading groups at each 
scholar’s instructional level. Guided reading is an instructional practice in which the teacher 
leads a group of four or five scholars in a short reading lesson where the scholars are reading 
the same text at their common instructional reading level. Instructional reading level is the level 
they have not yet passed; it is challenging for them and they must practice certain skills in order 
to pass this level. Teachers were able to pinpoint the areas scholars need to practice in order to 
advance to the next reading level. The goal of Reading Club is for scholars to move up in reading 
levels before the end of the school year.  
 

OTHER AFTER-SCHOOL PROGRAMS 

 Healthy exercise and enrichment activities  

 Mariachi with 5th-6th graders 

 Folkloric Dance 

 Soccer Team 

 

 

 

 

 

 

 

ACC Aguilas 

Mariachi  
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SUMMER SCHOOL PROGRAMS 

SUMMER RESEARCH LAB 

 

CONTENT  

The summer school program was a 5-week literacy enrichment program for scholars who are 
reading below grade level.  
 

PROCESS 

Scholars were selected to participate based on reading levels  

 

OUTCOMES 

1. Scholars increased their reading levels to be on grade level by the end of the summer 
school program.  

2. Scholars increased their numeracy levels and show 0.5 year’s growth by the end of the 
summer school program. 

SCHOLARS 

We served 160 scholars in the Summer Research Lab program. There were eight classes of 
mixed grades organized by reading level – next year’s grades 2-7. Scholars will apply and there 
will be a final selection process by the co-coordinators based on reading level, giving preference 
to scholars who are below grade level and scholars who have demonstrated academic needs 
and work ethic during the school year.  
 

DAILY SCHEDULE  

Scholars had 180 minutes per day of literacy instruction, 90 minutes of math instruction, 45 
minutes of exercise and free play and 25 minutes for lunch. The total number of minutes each 
day was 360 minutes (6 hours). Literacy and math classes were held in the teachers’ regular 
classrooms.  
 

CURRICULUM 

For the literacy block, scholars used the curriculum from the American Reading Company called 
Summer Semester Research Lab. The instruction was in English. The scholars worked on theme-
based modules in which they read and produced final products that require the high-level use 
of all literacy modalities – reading, writing, listening, viewing, speaking, and media literacy. 
 
During mathematics instruction time, all scholars moved to the classroom with scholars work-
ing at a similar level of math proficiency. ACC used Everyday Math, IXL online math curriculum, 
math facts, and math games and puzzles from Math Recovery. IXL is an online leveled curricu-
lum that conforms to all scholars’ skill levels. IXL is differentiated so that all scholars were able 
to work at their own level and are able to receive help from IXL and from the teacher.  
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ASSESSMENT 

Progress monitoring in literacy occurred at the end of the second week using the tools from the 
Summer Semester Research Lab. The final assessment was be a Fountas & Pinnell Benchmark 
Assessment System test during the fifth and final week of the program.  Progress monitoring in 
math was conducted using weekly formative assessments based on the work scholars were 
learning via the Everyday Math curriculum. Also, scholars had weekly goals for advancing in the 
IXL program. Scholars received weekly goal progress feedback throughout the 5-week session. 
Teachers monitored and supported scholars to achieve their performance goals by the end of 
the summer school session. 
 

PROFESSIONAL DEVELOPMENT 

In the spring, the co-coordinators and three teachers participated in a one-day training led by 
the American Reading Company to have a broad understanding of the Summer Semester Re-
search Lab curriculum and the format of project-based learning (publishing a book) and teacher 
facilitation. During summer school, this same cohort received three daily job-embedded coach-
ing from the American Reading Company on; fidelity of instruction, utility of the curriculum and 
modeling the lesson with scholars.  
Summer Semester Research Lab teachers met in June to revise the math scope and sequence. 
They familiarized themselves and used the Everyday Math curriculum with fidelity during Sum-
mer school. The IXL math program required a one-hour training for teachers prior to implemen-
tation. 

 

TECHNOLOGY 

ACC is implementing the use of technology in the 
classroom to support literacy.  During summer 
school scholars had frequent access to iPads, lap-
tops, and desktop computers to research, write 
composition, and publish their books and writing 
projects.  ACC has been using RAZ-Plus a re-
source that allows scholars to access electronic 
books to read and then practice answering com-
prehension questions.  Teachers were able to 
track the progress and use the data to inform 
their collective and individual instruction to sup-
port scholars. 
 

SUMMER FREEDOM SCHOOL 

During the summer, Freedom school hosted 70 scholars in grades K-6. Scholars worked on read-
ing and citizenship skills in a 5-week program Mondays through Thursdays for six hours each 
day (8am to 2pm).  This program began on July 10 and ended on August 10, 2016.  Seven in-
terns worked with scholars and facilitated the Freedom School IRC curriculum. Scholars partici-
pated in daily reading, a common practice at ACC, called Drop Everything and Read (DEAR).  In 
addition, scholars participated in buddy reading with scholars of different ages.  
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Every day, scholars participated in a morning meeting called Harambee.  Harambee is a cere-
mony to empower, reflect and ground scholars and set a purpose for the day.  They partici-
pated by shouting cheers and chants, sang, meditated, and a read aloud.  
 
Freedom school scholars participated in other extra-curricular activities to expand their learn-
ing.  They went on field trips, learned yoga, played games in the gymnasium and outside on the 
soccer field, and worked on art projects.  Freedom school was a success because of higher 
scholars’ participation in academic tasks, scholars met their academic goals in reading and ac-
complished their civic engagement expectations.   
The civic engagement activities that scholars participated in were:  

 No child left hungry campaign: This project was part of our social action day for scholars 
to learn and understand the importance of having organizations that provide food for 
scholars during school, afterschool and during summer months.   Scholars read and 
learned about what the U.S. Congress was doing to reduce funding for these pro-
grams.  Scholars created plates that focused on how many children are affected by not 
having food or nutrition to survive.  Scholars wrote fact based messages that they re-
searched and we displayed the plates on the cafeteria wall.  Scholars were able to write 
letters to MN legislature/US 
senators to express their con-
cerns about the food programs 
and the effect that will have on 
them and their families. 

 Immigration talks;  5TH and 6TH 
grade scholars wrote letters to 
U.S. senators to express the im-
portance of keeping DACA and 
making sure that all children 
here in the US can have a good 
education.   This was a great 
topic of discussion with Free-
dom school groups because 
scholars were able to hear each 
other dialogue respectfully and 
see other points of view and 
how this affects them and their families.  

 
The reading assessment data won’t be available until mid-October.  However, ACC conducted F 
& P in the fall to measure the progress of this summer learning.  Data is not yet available. 
 

DANCING CLASSROOMS 

This is the second year of the Dancing Classroom program at ACC. 5th grade scholars had the 

unique opportunity to participate in Dancing Classrooms. Twice a week, during their regularly 
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scheduled music class, scholars met with a professional dance instructor to learn various ball-

room dances including Meringue, Rumba, Waltz and Tango. After weeks of instruction, 5th 

grade scholars performed at the ACC’s annual meeting in the spring and competed in the Colors 

of the Rainbow dancing competition against several other local schools in the Twin Cities.  This 

year again ACC scholars brought back a color of the rainbow Team Match trophy. 

TABLE I:  ACC AFTER SCHOOL PROGRAMS 

Program Name Notes:  Frequency of services 

Academia del Pueblo 2 times per week Oct.–April  

Freedom After school  
Freedom Summer program  

4 times per week Oct-April  
4 times per week June-Aug. 
  

Extended Day  4 times a week Oct.-April 

Electric Machete -Danza & 
Art classes 

1 time per week Oct.-April  
Summer School 2 times per week  
June-Aug.  

 
Mexican Folkloric Dance  

 2 times a week Oct-April    
Summer school 2 times a week  
June- Sept.                             

Cooking Matters – Parent and child   1 time per week 
Oct.-Nov. 
Jan-Feb.  

Mariachi lessons   1 time per week Oct-April  
 2 times a week if we have a performance to pre-
pare for 
 
Summer school, June- September.  
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SPECIAL EDUCATION PROGRAM 

ACC serves the needs of scholars with disabilities through its Special Education program.  ACC’s 

SPED department currently has a total of three teachers (2 fulltime and 1 part-time teacher 

who also serves as the special education coordinator half time) employed by the school, and 

one part-time long term substitute teacher who is contracted through a 3rd party (Teaching 

Temps, Inc.), but works daily with ACC. In addition to the teachers, there are 5 educational part-

ners employed by ACC who work in the SPED department. GiGi Kraus serves as ACC’s director of 

Special Education through Indigo Education (formally known as Innovative Special Education 

Services). This adds up to a total of 9 staff members in the SPED department who work with the 

39 scholars who receive SPED services at ACC. 

This year ACC has implemented Child Assistance Team (CAT) and the Scholar Support Team 

(SST) to have a more focused approach in servicing our scholars. ACC has a process in place that 

is used to identify scholars eligible for special education services. In this process, a concern is 

first identified by a parent or teacher. When a concern is identified by a teacher, the scholar is 

first referred to ACC’s Child Assistance Team (CAT). The CAT is a group of staff members that 

meet every other week to discuss scholars who a staff member(s) has concerns about, and 

brain storm with the team ways in which the school can best support the scholars and their 

families. 

Teachers are to complete a referral form to indicate the areas of concern and answer other 

questions, after which they contact parents to gather information about the child and to inform 

them that a team will be meeting about him/her. Often times, at CAT Meetings, interventions 

are discussed and a plan in put in place with a future date to review the progress.  These inter-

ventions determine what steps should be taken to support the scholar.  

The Child Assistance Team includes people who will be attending all the meetings.  These are 

the classroom teacher, instructional coach, a representative from the SPED department, and 

the counselor. At least two pre-referral interventions are conducted and results are docu-

mented. Interventions are carried out by the general education classroom teacher and the gen-

eral education staff assigned to track data and monitor progress.  If concerns persist and perfor-

mance is discrepant from classmates/norms, a teacher then submits pre-referral information 

and interventions to the Scholar Support Team (SST) to initiate special education referral.  

The SST reviews pre-referral information and interventions data and then contacts parent, 

teacher(s) or others for additional information and a multidisciplinary team will discuss the re-

ferral. If the team determines the referral is appropriate, an evaluation plan will be written. The 

team will also complete a Parent Consent/Objection Form and Prior Written Notice. Documents 
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will be sent to parents for review and written approval. If it is determined that an evaluation is 

not appropriate, the multidisciplinary team will discuss other options.  

There are situations when a scholar’s special education evaluation team may waive the pre-re-

ferral intervention requirements. This may include a scholar who enters the district with a doc-

umented history of blindness, deafness, cognitive delay, paraplegia, autism, traumatic brain in-

jury, or a scholar whose disability is well documented or has had an IEP in the last 12 months. 

Additionally, if a request for evaluation is made by a parent, ACC, along with all other school 

districts, is obligated to respond to any request by a parent made orally or in writing. 

SPED scholars receive special education services in many ways. Most academic services are pro-

vided in a small group pull out session. There are a few small groups that are provided services 

in a push-in model, where the special education teacher works with the scholar or scholars in 

the general education classroom.  

Because of the difficulties in finding qualified personnel and the fact that some services are not 

required daily, ACC’s SPED department contracts out a variety of services through third party 

employers. The following is a list of services that ACC contracts out, and from whom we receive 

these services: 

 Occupational therapy (LifeTrack) 

 Speech and language services (Chance to Grow/Strategic Staffing Solutions) 

 Deaf and hard of hearing services (Shellair Industries)   

 Early childhood special education (Independent)  

 Special Education Director (Indigo Education) 

 School Psychologist (Indigo Education) 

 Developmentally and Cognitively Delayed (DCD)- (Independent)  

 Evaluation Writer- (Independent) 

 Audiology- (Audiology Services) 

The SPED department at ACC has also faced some challenges in the area of assessments. In try-

ing to remain fiscally responsible and not overspend the budget.  The SPED department uses 

assessments only as needed and they are not delivered on a regular basis to all scholars who 

receive services. It has also been difficult to obtain the necessary assessments in the Spanish 

language. At the present time, the department uses the Bateria III, which is an academic 
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achievement assessment. The SPED department also employs a bilingual speech and language 

pathologist who completes Receptive One-Word Picture Vocabulary Test (Spanish-Bilingual Edi-

tion)—4, Expressive One-Word Picture Vocabulary Test (Spanish-Bilingual Edition)—4, Clinical 

Evaluation of Language Fundamentals—4 (Spanish Edition) and Contextual Probes of Articula-

tion Competence—Spanish.  There is currently no bilingual testing for Occupational therapy be-

cause the assessment mostly consists of directions and modeling, then having the scholars 

copy. Our Occupational Therapist knows some Spanish but if she feels that a scholar may not 

understand her she will use an interpreter to deliver instruction.  

 

PARENT EDUCATION/ENGAGEMENT 

ACC offers parent educational opportunities throughout the school year including summer par-

ent education courses. 

ACC engages parents in various ways to support them and empower them with tools to help 

their children at home.  This year ACC is working with Cargill grant monies to support an Early 

Child Nutrition program.  ACC has partnered with the University of Minnesota Health and Nutri-

tion Programs SNAP to provide parent workshops.  This year we continued with the theme 

“Cooking Matters.”  Maria Thorsten is the lead educator who has been working with parents to 

support their learning.  ACC hired a Health Coach to work with Maria to teach him how to carry 

on with these classes after the grant period is over.  ACC offered 3 sessions covering 5 work-

shops on the following topics: 

 The importance of good nutrition for your children 

 How to plan healthy meals on a budget? 

 How to make healthy choices when eating out? 

 Appropriate serving sizes 

 Groceries store field trip  

Parents who participate and complete the 5 workshops will attend a graduation celebration 

and receive a certificate of completion. Sixteen parents attended the first session in the fall.  

The University of Minnesota requires keeping small class sizes to ensure that all parents are 

provided the attention and support needed.  Two more sessions will be completed in the New 

Year. In addition to parents, ACC is providing staff health and wellness classes and training from 

community partners. 
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ACC was awarded a $50,000 grant by Ramsey County to engage the Latino community in active 

living and healthy eating.  This grant promotes parent and scholars participating in similar physi-

cal and nutrition activities.  PE with parent was a new activity implemented last year.  In addi-

tion ACC opened its doors to engage the Latino community at large by providing opportunities 

to participate in physical activities at ACC such as Zumba classes, soccer and walking club.  On 

Saturdays, the Health Coach led nutrition classes. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

COMITÉ DE PADRES Y COMUNIDAD (ACC PARENT COMMITTEE) 

This year the Committee de Padres y Comunidad continued to meet monthly. The Committee 

set new goals to partner with student council and to fund raise and support school programs.  

Maria Thorsen 

University of MN 
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The committee worked with student council to organize movie nights, valentine dance and sup-

port other cultural events at ACC. At the end of the year the CPC raised $3309.20 in 2017 and 

$1840 in 2016. 

The CPC committee members provided help for the Annual Meeting and helped to collect and 

organize food for the Thanksgiving food baskets that are distributed to families.  Representa-

tives of the committee had a display table during the November conference.  This was a strat-

egy to show visibility and an opportunity to recruit new parents. The committee also provided 

teachers with dinner at one of the conference nights.  In December, they helped to organize 

costumes for the holiday program, they decorated the stage, and helped to serve Mexican 

sweet pastries and Hot Mexican chocolate to guests. They also volunteered hours to organize 

the items that were collected for the families that applied for holiday help.  

PARENT SATISFACTION SURVEY RESULTS 

Every year Academia Cesar Chavez conducts a parent survey to measure parent satisfaction.  In 
the spring of 2017, surveys were sent to all parents/guardians or 275 families and 220 surveys 
were returned.  This is 30 more surveys than the previous year.  The parent satisfaction survey 
collects data on parent’s perception of the school, feelings of inclusion, program offering, aca-
demic achievement, parent involvement and communication.  Overall, the 2017 parent survey 
shows that parent are satisfied or completely satisfied with our school.  In responding to the 
questions there is a variation in the number of parents who answered all questions.  While all 
parents who took the survey answered all questions, some parents did not respond to some 
questions.   
 
96% of parents are satisfied with the quality of education ACC provides for the child and 95% 
are satisfied with the academic program ACC offers.  This is an increase of 5% from 2016.  The 
school climate questions show three questions that had a low score in 2015-16 but have in-
creased in 2016-17.  Parent participation at fall and spring conference remained the same.  On 
the first day of professional development in August all staff were introduced to school wide ex-
pectations to ensure ACC has a welcoming environment for visitors.  ACC is providing cultural 
competence training for teachers and additional support is provided for teacher professional 
development in the classroom to increase academic performance.   ACC uses this information 
to make decisions about improving our school practices to meet the needs of parents and 
scholars.  Below are tables showing a summary of the parent survey.  A full copy of the parent 
survey can be found in the appendix section of this report; Appendix A.  Results of the Parent 
Survey can be found below in Table II. 
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TABLE II: 
 

Academic Satisfaction  

Survey question Response 
rate 

 

 2015-16 2016-17 

Are you satisfied with the quality of education ACC provides 
your child? 

96% 96% 

Are you satisfied with your child’s progress to speak English? 97% 94% 

Are you satisfied with your child’s progress to speak Spanish? 89% 95% 

Are you satisfied with ACC’s academic programs? 90% 95% 

Does your child do homework at home? 95% 84% 

Does your school provide enough homework? 92% 83% 

Are you able to help your child with the homework they bring 
home? 

93% 79% 

School choice   

Survey questions Response 
rate 

 

It is important for my child to learn about his/her culture 90% 85% 

It is important for my child to speak well in both Spanish and 
English 

96% 96% 

It is important to give my child a strong academic program 100% 96% 

School climate   

Survey questions Response 
rate 

 

The school is welcoming 72% 78% 

The school is culturally sensitive 48% 53% 

The school is focused on good teaching 55% 66% 
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The school is focused on academics 55% 62% 

The school is bilingual 78% 75% 

This school helped my child feel good about him/herself 90% 97% 

My child likes being at this school 91% 97% 

My child is given praise at school for his/her work 92% 97% 

My child is learning about many different world culture at this 
school in addition to his/her own culture 

89% 97% 

Parent involvement   

Survey questions Response 
rate 

 

Did you participate in the nutrition workshop 27% 10% 

Parent attended conference (Fall) 98% 98% 

Parent attended conference (Spring) 97% 97% 

 
 
 
 
Recommendations 
How should ACC improve after school programs: (Mexican Folk Dance, Mariachi, Academia de 
Pueblo) 
 

 Get more parents to be responsible in those programs with children and not to leave 
everything to staff members. 

 Offer more sports 

 Offer Music 

 Reading. 

 Basketball 
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CURRICULUM 

CORE LITERACY CURRICULUM 

Academia Cesar Chavez uses Benchmark curriculum as a primary curriculum resource for all core literacy 

instruction in grades K-5. This includes the dual language program in which the Benchmark curriculum is 

in Spanish. Benchmark Universe is the online component, which incorporates the e-books and many 

other online resources and tools that support and enhance the Benchmark curriculum. All scholars in K-

5th grade also have Reading A to Z (RAZ) accounts that are used within the independent reading block 

and at home. Parents and teachers may communicate daily through RAZ. Scholars use RAZ to work on 

reading skills such as comprehension, fluency, and foundational phonics skills. Middle School scholars 

use the Engage New York curriculum for core literacy instruction.  

LITERACY INTERVENTION CURRICULUM 

Scholars who are receiving literacy interventions are assigned either the Fountas & Pinnell Leveled Liter-

acy Intervention (LLI) curriculum or the American Reading Company Foundational Toolkit for their docu-

mented intervention time. Scholars who are less than one year behind in reading receive intervention 

using LLI, while scholars who are more than one year behind in reading use the Foundational Toolkits. 

CORE MATH CURRICULUM 

The primary math curriculum for grades K-5 is Everyday Math. In third grade we are using the newest 

edition, edition 4 for Everyday math. In middle school, Eureka math and Everyday math is being used to 

support the teaching of the state standards in addition to the math teacher having a National Council of 

Teachers of Mathematics membership. 

MATH INTERVENTION CURRICULUM 

We now have one and half math interventionists. We are using Renaissance Learning Star Math for in-

tervention data and skill specific teaching materials for intervention instruction.  

SOCIAL STUDIES 

Middle School is using the Pearson U.S. History text as the core curriculum. In grades 2-5, we 
use the Social Studies state standards to drive instruction along with the National Geographic 
kits to enhance instruction. 
 

SCIENCE 

The core curriculum for grades 5-7 is McGraw Hill Education Physical I-Science, Life I-Science, 
and Science at a Closer Look. There is also a student online component for all and electronic 
components to enhance instruction. In grades k-5, we use FOSS Kits for core instruction of the 
science with the state standards as the basis. 
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TABLE III: CURRICULUM  
 

Content area Rationale 

Mathematics Everyday Mathematics is a research-based 
and field-tested curriculum that focuses on 
developing children’s understandings and 
skills in ways that produce life-long mathe-
matical power. 
The Everyday Mathematics curriculum em-
phasizes: 

 Use of concrete, real-life exam-
ples that are meaningful and memora-
ble as an introduction to key mathe-
matical concepts. 

 Repeated exposures to mathematical 
concepts and skills to develop chil-
dren’s ability to recall knowledge from 
long-term memory. 

 Frequent practice of basic computa-
tion skills to build mastery of proce-
dures and quick recall of facts, often 
through games and verbal exercises. 

 Use of multiple methods and problem-
solving strategies to foster true profi-
ciency and accommodate different 
learning styles. 

 
Each grade of the Everyday Mathematics cur-
riculum is carefully designed to build and ex-
pand a scholar’s mathematical proficiency 
and understanding. Our goal: to build power-
ful mathematical thinkers. 
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Benchmark Literacy A K-6 Comprehensive Literacy Program Ena-
bles Scholars to Access Complex Text. 
Benchmark Literacy is a research-proven solu-
tion aligned to new State Standards and em-
powers both experienced teachers and begin-
ning teachers with: 

▪ 30 weeks of explicit comprehension-
focused lessons for the whole class, 
small groups, and intervention 

▪ Assessment-driven instruction that is 
differentiated and includes responding 
to text 

▪ Gradual release and built-in choice 
that supports scholar progress and 
teacher creativity 

▪ Precisely leveled texts for your full 
range of scholars, including ELs and 
striving readers 

▪ Leveled Reader's Theater and diverse 
genres that engage scholars and ex-
tend learning 

▪ Research-based resources and profes-
sional development that has been 
proven effective 

▪ Interactive technology that motivates 
scholar learning, involvement, and ex-
cellence 
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Science The Full Option Science System™ (FOSS) phi-
losophy is to engage scholars in science 
through active learning.  Every Full Option Sci-
ence System (FOSS) investigation follows a 
similar design to provide multiple exposures 
to science concepts. The design includes 
these pedagogies: 

 Active investigation, including outdoor 
experiences 

 Recording in science notebooks to an-
swer the focus question 

 Reading in FOSS Science Resources 
 Assessment to monitor progress and 

motivate scholar reflection on learning 
In practice, these components are seamlessly 
integrated into a continuum designed to max-
imize every scholar's opportunity to learn. An 
instructional sequence may move from one 
pedagogy to another and back again to en-
sure adequate coverage of a concept. 

Spanish Descubre el español con Santillana makes lan-
guage learning a cultural adventure and sup-
ports scholars of all language levels, from be-
ginners to heritage speakers, at any grade 
level. 

 Culture is the backdrop of the entire 
series. 

 Each level has a compelling storyline. 
Scholars meet engaging characters, 
who travel to eight Spanish-speaking 
countries in each scholar book. 

 Scholars learn about the local people, 
places, culture, food, animals, and of 
course the language. 
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Physical Education The original SPARK Physical Education (PE) 
study was supported by the Heart, Lung, and 
Blood Institute of the National Institutes of 
Health. A team of internationally known re-
searchers and educators were funded to cre-
ate, implement, and evaluate new and inno-
vative approaches to physical education con-
tent and instruction, then test them in “real 
world” settings. 
SPARK PE was designed to be more inclusive, 
active, and fun than traditional PE classes, 
and SPARK was proven to work with both 
physical education specialists and classroom 
teachers. Today, after lessons learned from 
more than 20 years of ongoing research and 
field testing nationwide, SPARK PE is one of 
the best physical education programs in the 
world – a true solution to our growing prob-
lem of overweight and obese children. 

 

SCHEDULING 

The scheduling for the elementary grades (K-5) has the following components: 

 60 minutes of math (whole group and small group) 

 150 minutes of literacy block (whole group, small group, independent reading, writers’ 

workshop, intervention and enrichment) 

 30 minutes of science or social studies 

 30 minutes of morning meeting/social-emotional learning 

 40 minutes of specialist classes (art, music, physical education) 

 a minimum of 30 minutes of Spanish 

 
These schedules support scholar learning because they place a premium on literacy and math 
instruction. We have built in intervention time to help scholars who need more support in the 

http://www.sparkpe.org/
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literacy and math. Scholars also have opportunities for exercise and arts education to expand 
their horizons. 
 
Teacher development is supported in the master schedules by giving grade-level teams com-
mon prep time, planning time for English Learner teacher collaboration and co-teaching, and 
feedback meetings with instructional coaches. 

PROFESSIONAL DEVELOPMENT AND TEACHER EVALUATION 

Professional development during 2016-2017 focused on the following areas: Learning Team Data Cycles, 

Balanced Literacy, Math, and English Learners.  

LEARNING TEAM DATA CYCLES: 
Teachers engaged in weekly data cycles in which they designed common formative assessments (CFA) 

for the following week, analyzed the previous week’s common formative assessments, and planned in-

tervention and enrichment activities for scholars depending on their performance of the CFAs. Within 

the learning team meetings, teachers planned for rigor by adding prescriptive questions to elicit deep 

thinking based on Webb’s Depth of Knowledge. Learning teams shared their successes with each other 

during two gallery walks in December and February.  

BALANCED LITERACY: READING 
ACC reworked the literacy scope and sequence in June of 2016. Teachers were trained in August and in 

March to facilitate guided reading and to facilitate conferring with individual scholars. Teachers were 

also trained on using a leveled reading checklist to provide scholars practice vocabulary and spelling 

words along with comprehension questions at their reading levels. The instructional leadership team 

(ILT) conducted two learning walks focusing on guided reading and small group literacy. The ILT devel-

oped a set of standard practices for guided reading and small group literacy time. 

BALANCED LITERACY: WRITING 
We started work on a daily writers’ workshop using the Fountas & Pinnell philosophy. We and were 

trained by an outside expert consultant teacher/coach. Teachers developed a writing resource folder for 

each scholar in January. In May, the teachers worked with the Regional Center for Excellence to estab-

lish a writing scope and sequence that accompanied the reading scope and/or the social studies and sci-

ence scopes. More training in guided reading, writing, and conferring will continue into the future. 

MATH 
In November, teachers were trained in facilitating number talks. Teachers integrated number talks in the 

math block on a weekly basis.  

ENGLISH LEARNERS 
The EL teachers and principal led a training on language objectives in November and the teachers prac-

ticed writing language objectives along with learning targets. Classroom teachers and English learner 

teachers attended three trainings spread from January to March focused on collaborating to help Eng-

lish learners. These sessions were conducted by the University of Chicago Urban Education Institute. 
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INNOVATIVE PRACTICES 
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ACC engaged the Instructional Leadership Team (ILT) in a six hour session led by the Executive 
Director to review past practices and decided on areas of focus for the 2015-16 academic year.  
During this process, the team participated in activities and dialogue about what was working 
and what factors drive instruction.  As a result, the team developed a new framework called 
ACC Pillars for Learning described below. 
 
Through Pillar 1: Focused Professional Learning Community (FPLC), ACC will continue to pro-
vide professional development training and support for teachers to enhance class instruction by 
engaging scholars in close reading strategies, writing, and designing research projects.  Job em-
bedded professional development, coupled with coaching, is a viable recipe for success in high 
poverty urban schools serving low-income scholars.  As stated in Jonathan Kozal’s book, Shame 
of the Nation, “Many inexperienced and young teachers are often placed in high poverty, high 
minority and underachieving schools.”  ACC believes that when teachers receive ongoing pro-
fessional development and coaching, low-income scholars perform well in school. 
 
Through Pillar 2: Developing Common Practices (DCP) both instruction and behavioral, ACC will 
continue to develop common teaching practices across the school.  Robert Marzano states that, 
“the first school-level factor is a consistent, guaranteed and viable curriculum.  I rank this as the 
first factor, having the most impact on scholar achievement.  A consistent, guaranteed and via-
ble curriculum is primarily a combination of many factors, opportunity to learn and time.  Both 
have strong correlations with academic achievement, yet they are so interdependent that they 
constitute one factor”.  What we have learned in our summer reflection meeting is that en-
hancing common practices simply requires further in depth staff training and development, and 
the focus of our instruction will continue to deepen the current common practices of using the 
following:  

 Content and Language objectives 

 Exit Tickets 

 Weekly assessments 

 Regular Data Reviews and use of Data Walls 

 Interim Assessments 

 Aligning the curriculum to Minnesota Standards 

 Twice weekly classroom observations 

 Peer observation 

 Positive behavior principles 

 Character traits and values 

 Classroom management skills  
 
Through Pillar 3: Consistent Feedback Follow Through and Support (CFFS), ACC will continue 
to offer consistent feedback, follow through, and support of our teaching staff individually and 
in PLC groups by using Train-the-Trainer models.  Our coaches and PLC lead teachers will use 
these models to provide on-going training to individual teachers. The instructional leadership 
team believes that modeling teaching practices and providing daily coaching are key factors in 
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the ongoing professional development of our young staff.  In order to coach others in best prac-
tices, our instructional team also requires on-going professional development.   ACC partners 
with outside professional organizations to engage in training and coaching initiatives that sup-
port our focus and commitment in helping our teachers and scholars succeed. 
 
Q-COMP 

 

Academia César Chávez continued to participate in the Quality Compensation (Q Comp) Grant 
from the State of Minnesota. The ultimate goal is to significantly improve scholar achievement 
in the area of reading. Using instructional methods that are research-based, all instructional 
staff at Academia César Chávez receive professional development by Instructional Leaders (In-
structional Specialist/Assessment Coach, Peer Observers) or outside resources. Professional 
Learning Communities discuss the implementation of professional development received, field 
test strategies and instructional practices and bring them back to PLC’s for further discussion on 
results of the field testing through assessments and examination of scholar work.  
 
CHILDREN DEFENSE FUND FREEDOM SCHOOL 

 

ACC received a 21st Century Grant for its after school Children's Defense Fund Freedom School. 
ACC was selected to receive funding to implement a 6-week, 6-hour per day summer program 
for the third year in a row. The program, which is aligned with the mission and vision of the 
school, is entitled “I Can Make a Difference.” Seventy K-6 scholar’s participated last summer 
and an additional 70 will have the opportunity to participate this summer in this integrated 
reading curriculum featuring works by the country’s best writers and illustrators. 

 
PRE-K EXPANSION  

 

Academia Cesar Chavez (ACC) successfully oper-
ated a Pre-K program with 40 scholars in 2016-17.  
Since 2013 ACC has continued to grow the number 
of scholars on the waiting list from 27 scholars in 
2013-14, 55 in 20114-15, 58 in 2015-16 and 63 in 
2016-17.  Our families continue to request for ACC 
to increase the number of seats available in Pre-K.   
 
By expanding ACC’s Pre-K program we are commit-

ting to increase the number of scholars ready for Kindergarten and those who will be reading by 
third grade.  ACC internal data shows that scholars who attended the Pre-K program outper-
formed their peers without a Pre-K experience. 
 
ALL HANDS ON DECK 

 

All scholars at ACC receive Tier I intervention support daily for 30 minutes referred to as All 
Hands on Deck.  Scholars are placed in groups based on their reading proficiency and receive 
targeted support.  Those scholars reading on or above grade level receive enrichment support 
while those who are reading below grade level receive accelerated support.  The data collected 
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during this intervention period is analyzed during the Learning team meeting.  Teachers work 
collaboratively to review, discuss and plan for instruction for intervention in their weekly Learn-
ing team meetings. 
 
VIOLIN PROGRAM 
 

In 2016-17 ACC implemented a violin program in Kindergar-
ten.  All kindergarten scholars take violin lessons twice per 
week during music class.  Studying the violin will help im-
prove coordination, mental focus, physical stamina, creativ-
ity and much more.  ACC plans to grow this program in the 
next grade level each year.  Ultimately, we plan on creating 
a string program that encompasses K-8 scholars.  This part-
nership is in collaboration with the St. Paul Conservatory of 
Music.  ACC contracts two teachers to work with our schol-
ars.  Next year the program will grow to 1st grade. 
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GOVERNANCE AND OPERATIONAL ELEMENTS 

 
TEACHER LICENSURE VERIFICATION 

 

ACC hires licensed teachers to provide quality instruction for our scholars.  Some teachers are 
bilingual while others are English speakers.  See Appendix B for Teacher Licensure Information.   
 
LEADERSHIP TEAM 

 

ACC’s leadership structure is comprised of the board of directors; an Executive Director to over-
see the management and operation of the organization; the Principal is responsible for the in-
structional leadership and academic guidance of the school; the Parent and Community Direc-
tor engages parents, the community and maintenance of our facilities; the Executive Associate 
is responsible for services related to business, operations and communication.  See Appendix C 
for Administration Organizational Chart. 
 
ACC believes in continuous learning for all its employees including the leadership team.  The Ex-
ecutive Director professional development plan includes the following objectives. 

1. Strengthen organizational culture by establishing clear expectations for achieving re-

sults. 

2. Raise funds to support the academic program by raising $395,200 

3. Build relationships with community partners by adding five new partnerships 

The Executive Director’s annual professional learning tasks include 

 Review roles of the leadership team 

 Establish clear expectations for administrative support staff 

 Review expectations for fund raising 

 Set goals for the Resource and Fund development committee 

 Review ACC’s list of community partnerships 

 Reengage with dormant partners 

Members of the leadership team are encouraged to participate in professional development 
identified below.  These organizations are directly involved with ACC and have partnership 
agreements that allow leaders to attend professional development related to their respective 
job.  The Executive Director sets goals with each leader and identifies areas of development 
that guide participation in professional learning. 

 Professional development organized by the regional center of excellence 

 Professional development organized by the University of Chicago Urban Education Insti-
tute for DLL and ELL 
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 Professional development organized by the Minnesota Department of Education 

 Professional development organized by the National Council of LaRaza 

 Professional development organized by the Minnesota Association of Charter Schools. 
 
STRENGTH, CHALLENGE, PLAN FOR FUTURE 

 

This year, Academia Cesar Chavez has continued to notice significant increase in staff retention. 
Over the past 3 years, ACC has worked to decrease turnover and improve staff retention rates. 
ACC continues to follow its plan to work with newer, less experienced staff and provide several 
professional development session opportunities. These efforts have resulted in an increase in 
staff retention from 88% to 93% in the 2016-2017 school year.  
 
ACC’s administration changed the Professional Learning Community (PLC’s) configuration to 
better support adult learning.  Teachers learned new instructional strategies to improve teach-
ing practices.  ACC shows strong investment in our staff to help them grow as reading teachers 
and academic professionals. This has proved to be an important strategy for staff retention as 
well as increase the number of happy employees. 
 
ACC’s Dual Immersion Program (specifically focused on grades PreK-2) had more successes than 

challenges this year because many teachers were returning and were given time to plan last 

summer.  An ACC Dual Immersion task force met monthly and was supported by a coach.  The 

task force has continued to meet, review the program and create resources and request materi-

als. The Dual Immersion task force was also supported by an external consultant to guide the 

planning of the 2017-18 bridging process.   

ACC convened a taskforce that met weekly to plan the launch of the middle school.  The task-

force created and purchased resources for the middle school.  Most scholars from 5th grade 

stayed at ACC and enrolled in 6th grade; the same is consistent with 6th grade scholars.  The 

middle school will have a capacity of 50 to 60 scholars per grade.  Our goal is to offer a free 

public education from Pre-K through 8th grade.  In 2017-18 we have 44 scholars in 6th grade and 

58 scholars in 7th grade. 

SCHOOL ENROLLMENT AND ADMISSION TRENDS 

 

ACC ended the 2016-2017 school year with a total of 422 k-6 scholars and with 40 pre- kinder-
garten scholars. The total of number of scholars serviced was 462.  Every year ACC sends intent 
to return forms to parents and these are collected in April.  Our goal is to fill all classes to capac-
ity.  Today, we have enrolled 476 scholars in kindergarten - seventh grade, and 40 for prekin-
dergarten.  ACC fall enrollment 2017-18 is 517 scholars.   ACC has a waiting list of 46 scholars in 
grades k-7 and 67 pre-k scholars.  ACC follows the admissions policies and procedures outlined 
in the MN statutes.  
 
ACC’s school lottery procedure, is the following. On April 22, the Family Community Director 
and Admissions Assistant will determine if applications exceed capacity in any grade levels. If 
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that is the case ACC will give first priority to scholars already attending ACC; next siblings of 
scholars already enrolled at ACC and Foster children enrolled scholars, parents and then utilize 
our lottery drawing for remaining enrollments.  When grade levels reach capacity, the remain-
ing applications will be placed on a wait list.  School Enrollment Policy and Packet is provided in 
Appendix D. Also see Appendix E for School Enrollment Trends Template. 
 

TABLE IV:  SCHOLAR DEMOGRAPHICS K-6 
 

 2012-2013 2013-2014 2014-2015 2015-2016 2016-2017 

Total Enrollment 376 387 353 405 462 

Male 188 182 186 210 233 

Female 188 205 167 195 229 

Special Education 44 42 37 41 46 

Latino 336 349 312 377 411 

African American 14 13 18 11 9 

Asian/Pacific Islander 10 6 4 6 6 

White 4 10 7 8 32 

American Indian 7 9 12 3 1 

Free/Reduced Lunch 372 377 337 389 437 

English Learner 294 287 249 279 263 
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TABLE V:  SCHOLAR MOBILITY FOR 2016-2017 SY 
 

Grade Enrolled 10/1 Enrolled After 10/1 Transferred 10/1 Enrolled End of Year 

PreK 39 2 2 39 

K 50 10 8 52 

1 67 5 5 67 

2 83 2 1 84 

3 61 5 9 57 

4 57 3 4 56 

5 52 3 2 53 

6 56 1 3 54 

Total 465 31 34 462 

 
 

TABLE VI:  SCHOLAR ENROLLMENT AND ATTRITION RATES 
 

School Year  Pre-K K 1 2 3 4 5 6 Total Attrition Rate 

2010-2011 -- 59 51 49 57 51 41 29 337 6% growth yearly 

2011-2012 -- 48 59 56 48 55 50 36 352 4% growth yearly 

2012-2013 -- 54 52 57 55 46 54 47 369 5% growth yearly 

2013-2014 [20] 58 66 49 53 53 49 53 381 9% growth yearly 

2014-2015 [20] 67 55 65 47 53 46 39 372 -2% growth yearly 

2015-2016 [20] 56 67 51 58 51 56 45 404 8 % growth yearly 

2016-17 39 52 67 84 57 56 53 54 462 13% growth yearly 
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COMMUNITY CONNECTIONS AND PARTNERSHIPS 

 

ACC continues to maintain and grow partnerships with local organizations, including business, 
community-based organizations, social service agencies and other entities. ACC highly values 
family engagement and community collaboration, and with our partners we are able to have 
structures in place that will provide assistance and opportunities for our families. This past year 
we received continued support from The Minnesota Twins, University of Minnesota, Saint Paul 
Public Library – Sun ray and Hayden heights Libraries. Mid-West One Bank, Mexican Counsel, 
Lowes and Trader Joe’s; Appendix F.  

 
These ACC community connections and partners provided our families last year with, trainings 
for parents. Trader Joe’s provided opportunities for nutrition and healthy food choices. The 
University of MN extension program provided Cooking Matters classes for our parents. Mexican 
Counsel provided passport, Immigration, and driver license information and assistance to fami-
lies. The MN Twins provided free tickets for one game to ACC families, and some of the MN 
Twins wives donated balls for our scholars. The Saint Paul Public Library provided Story Time for 
our Pre K and Kindergarten scholars every Tuesday.  We worked with two Library branches Sun 
Ray and Hayden Heights. Mid-West One Bank provided two finance classes for our 2nd and 4th 
grade scholars, focused on problem solving, making the connection with choice and money, and 
savings.  ACC will continue to maintain the relationship with these partners and solicit new 
partnership for the school year 2017-18.   
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BOARD MEMBER INFORMATION 

 

ACC’s 2016-17 Board of Directors is comprised of 10 members, with representation from the 
community (7), ACC teachers (2), and ACC parents (1) who provide oversight and governance to 
the school. The individual members bring a variety of skills and experience ranging from finan-
cial and organizational management, fund-raising, community development and leadership, ac-
ademic, cultural and bilingual expertise, and marketing and public relations.  ACC’s Executive 
Director is an ex-officio member of the Board and works closely with the Board to assure that 
all necessary information on governance and policies are brought before them for review and 
approval, as required. 
 
The full Board meets on a regular basis 10 times throughout the year and also has a Board re-
treat in the spring. The Board agendas include a variety of action items including review and ap-
proval of vendor contracts, budget and revisions, school curriculums, audited financial state-
ments, strategic plans, and other decisions that affect the operations, legal and fiduciary re-
sponsibilities. Board meeting schedules are posted on the Board bulletin board at ACC and on 
the school’s website. All Board-approved agendas and minutes are also posted on the website. 
The Board of Directors and the Authorizer also receive detailed written quarterly reports from 
the Executive Director to update them on academic, governance, financial, scholar support ser-
vices and family and community activities. Action items that were approved by the Board in 
2016-17 included the December 2016 Financials, the Revised 2016 Budget, the addition of Pre-K 
to school evaluation procedures, the IRS Form 990 FY 2015, and the school borrowing resolution 
for bond financing. 
 
All ACC Board members for 2016-17 have completed (or in the case of new board members, are 
in the process of completing) the required trainings in financial management, employment law, 
and board governance, per charter law requirements. Board members are also tracking any on-
going training they are participating in that is relative to their positions as Board members.  
Please see Appendix G for Board Member Training information. 
 
Each Board member also participates in one or more committees that meet both regularly and 
ad hoc throughout the year. Much of the work of the Board is carried out through these com-
mittees that focus on particular functions and needs, including the Executive Committee, the 
Finance Committee, the Academic Program Committee, the Facilities Committee, and the Re-
source Development Committee as well as other ad hoc committees.  See Appendix H for a list 
of the committees.  A major activity of the Board this year consisted of finalizing the purchase 
of the Blessed Sacrament property in order to enhance ACC’s current school plant and permit 
expansion to middle school. 
 
 The Board Chair and the Executive Support Associate meet with new Board members 
and review the Board Orientation Manual and answer any questions they may have. The Board 
members keep the manual for reference.  The information contained in the manual is: 

 Mission, Vision and Purpose 

 Board of Director’s Responsibilities 
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 Board Roster 

 Board Terms 

 Board Committees 

 Board Calendar 

 Board Attendance Policy 

 Conflict of Interest Policy 

 Planning Objectives 

 Strategic Business Plan 

 ACC Organizational Charts 

 Academic Area Information 

 After School Program 

 Scholar Demographics 

 Family and Community Engagement 

 Approved Budget 

 MN Statutes 124d.10 

 ACC Bylaws 

 ACC Articles of Incorporation 

 Board Liability 

 Annual Audit 
 

2016-17 Election Date:  April 28, 2017 
2017-18 Anticipated Election Date:  April 27, 2018 

 

TABLE VII:  ACC BOARD OF DIRECTORS INFORMATION 

Name Board Po-
sition 

Group Date 
Seated 

E-Mail Address Attendance 
Rate 

Dr. Charles 
Keffer 

Chair Community 5/26/14 charlie@keffermail.com 100% 

Mark Ahrens Treasurer Community 5/27/15 mark.ahrens@normandale.edu 90% 

Dr. Jessica 
Lopez Lyman 

Secretary Community 4/28/16 jlopezlyman@gmail.com 80%  

Linette Manier Member Community 5/27/15 linette.manier@normandale.edu 66% 

Vanessa San 
Jose 

Member Teacher 
(#471109) 

4/28/16 vsanjose@cesarchavezschool.com 90% 

Commander 
John Lozoya 

Member Community 2/22/17 John.lozoya@ci.stpaul.mn.us 80% 

mailto:charlie@keffermail.com
mailto:mark.ahrens@normandale.edu
mailto:jlopezlyman@gmail.com
mailto:linette.manier@normandale.edu
mailto:vsanjose@cesarchavezschool.com
mailto:John.lozoya@ci.stpaul.mn.us
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Nate Johnson Member Community 4/11/14 natejohnson1979@gmail.com 50% 

Juan Vasquez Member Community 5/27/15 juan.a.vazquezmn@gmail.com 50% 

Christian Guer-
rero 

Member Parent 6/21/16 Christian.arely.g@gmail.com 90% 

Elizabeth Ro-
driguez 

Member Teacher  
(#395581) 

4/11/14 brodriguez@cesarchavezschool.com 90% 

 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

mailto:natejohnson1979@gmail.com
mailto:juan.a.vazquezmn@gmail.com
mailto:Christian.arely.g@gmail.com
mailto:brodriguez@cesarchavezschool.com
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Financial Elements 

This year our focus has been on completing all the miscellaneous construction and building im-
provement projects related to the facilities, closing out several of our grants and reviewing and 
updating our salary scale.  While our 2016-2017 audit has not yet been finalized, we are able to 
include a draft of the Balance Sheet and Statement of Revenues, Expenditures and Changes in 
Fund Balance – Appendix I.   We had a surplus in the General Fund of $265,380, a surplus in 
Food Service of $15,097, and a surplus in Community Service of $949.  The increase in our fund 
balance percentage (which is based on the General Fund) increased from approximately 24% to 
28%.  Please note that because we now have an active Building Company (ACC Building Com-
pany), the activity of the building company is now included in the financial statements as requi-
red. 
 As mentioned in the last quarterly report, the Board approved the 17-18 budget with a surplus 
of $70,392 at the March 2017 board meeting.  The budget is based on 513 ADM (507 WADM)  
The school will be serving grades Pre K-7 and therefore, there were program changes in order 
to anticipate the addition of the middle school program over the next couple of years.    As of 
the end of September, the school had exactly 513 students enrolled!    The finance committee 
will be meeting to review the updated financial data (which is constantly being reviewed) and a 
recommendation will be made to the board at a later date as to whether an amended budget 
needs to be adopted.   
In order to understand our budgeting and oversight process, it is important to know about the 
finance committee; the School does have a working Finance Committee which is composed of 4 
individuals including the Executive Director, Board Treasurer, Board Chair and  Financial Mana-
ger.   Meetings usually take place quarterly and different items are discussed at each meeting.  
Depending on the time of year, the Finance Committee may be focusing on the performance of 
the previous quarter or it may be working on the next year budget or perhaps even the long-
term budget.  The Finance Committee also works on bettering the accounting/internal control 
systems as the opportunity for improvement presents itself. 
 
Prior to June 30th, 2017, the ACC Board adopted the annual budget for the 2017-2018 fiscal 
year.  This budget is based on 513 students and projects a surplus of $70K.  To arrive at a bud-
get that can be presented to the board is neither a quick nor easy process.  It involves many 
steps usually beginning with the Director and the Principal understanding the needs of the staff 
and students as well as what financial resources we will have at our disposal.  There are many 
meetings between the Finance Manager and the Director that take place in order to get a solid 
draft budget in place.  At this point, the Finance Committee begins to have meetings and we re-
visit and discuss the various assumptions that have been incorporated into the draft.   
 
Because of our long-term budget model, we can easily review different scenarios and see how 
the impact of decisions we are making for the upcoming year affect the future years.  Once the 
Finance Committee is comfortable with the budget, it is presented to the board for their consi-
deration and approval.    Even once the budget has been approved, the process never stops!   
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The Finance Committee continues to review and update the budget as necessary taking into ac-
count changes in funding, student enrollment and contracts.   Later in the fall or early winter, 
we will be doing an extensive review of the budget and proposing a budget revision to the 
board.   
Academia Cesar Chavez and Beltz, Kes, Darling and Associates have numerous internal control 
policies in place.  A document that tracks many of these procedures can be found in Appendix 
J.   
 Academia Cesar Chavez once again received the Finance Award!   In order to receive this 
award, which is issued by the Minnesota Department of Education, the school must have timely 
submission of financial data and demonstrate both fiscal health and accuracy in financial re-
porting. 
 
 
 


